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Abstract 

 

The purpose of this study is to highlight the literature as a popular method for teaching reading, writing, listening, 

and speaking as well as other language topics such as vocabulary, grammar, and pronunciation in today's 

classrooms. The purpose of this work is to familiarise the reader with the rationale behind language instructors' 

use of literary texts in their lectures, as well as the primary criteria for choosing appropriate literary texts for 

foreign language classes. In addition, the topic of literature and its role in language instruction is discussed. It is 

noted that various literary forms, such as poetry, short stories, drama, and novels, can greatly enhance language 

instruction. However, there are several challenges that language teachers face when attempting to teach English 

through literature, such as a lack of literature-specific training in TESL and TEFL programs, unclear goals 

regarding the role of literature in ESL and EFL, language teachers' own lack of background in literature, and an 

absence of materials that are both pedagogically-designed and suitable for use in the classroom. 
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1. Introduction 

 

There has been a shift in emphasis in recent years away from literature as an end goal of 

English education and towards it as a foundational element and source of genuine texts for the 

language curriculum. The question of whether, when, where, and how literature should be 

included in ESL/EFL curricula has sparked heated controversy among language instructors. 

There has been a plethora of new ideas, knowledge, and better teaching as a result of the lively 

debate over the ways in which literature and ESL/EFL training might collaborate and interact 

for the advantage of both students and instructors. A large number of educators see literature as 

a valuable and intriguing tool for language instruction (Sage 1987:1). This paper will consider 

the following points: the purposes of literary texts in language classrooms, the types of 

literature that are most effective for language learners, the relationship between literature and 

the acquisition of language skills, and the ways in which various literary genres can enrich 

language instruction. This will lead to the discovery of literature's role in ESL classrooms as a 

means to a goal, rather than an end in itself. 
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2. TeachingLiterature:whyandwhat 

The use of literature as a technique for teaching both basic language skills (i.e. 

reading, writing, listening and speaking) and language areas (i.e. vocabulary, grammar and 

pronunciation) is very popular within the field of foreign language learning and teaching 

nowadays. Moreover, in translation courses, many language teachers make their students 

translate literary texts like drama, poetry and short stories into the mother tongue, Turkish. 

Since translation gives students the chance to practice the lexical, syntactic, semantic, 

pragmatic and stylistic knowledge they have acquired in other courses, translation both as an 

application area covering four basic skills and as the fifth skill is emphasized in language 

teaching. In the following section, why language teachers use literary texts in the foreign 

language classroom and main criteria for selecting suitable literary texts in foreign language 

classes are stressed so as to make the reader familiar with the underlying reasons and criteria 

for language teachers’ using and selecting literary texts. 

2.1. ReasonsforUsingLiteraryTextsinForeignLanguageClasses 

According to Collie and Slater (1990:3), there are four main reasons which lead a 

language teacher to use literature in the classroom. These are valuable authentic material, 

cultural enrichment, language enrichment and personal involvement. Inaddition to these four 

main reasons, universality, non-triviality, personal relevance, variety, interest, economy and 

suggestive power and ambiguity are some other factors requiring the use of literature as a 

powerful resource in the classroom context. 

1. ValuableAuthenticMaterial 

Literature is authentic material. Most works of literature are not created for the 

primary purpose of teaching a language. Many authentic samples of language in real-life 

contexts (i.e. travel timetables, city plans, forms, pamplets, cartoons, advertisements, 

newspaper or magazine articles) are included within recently developed course materials. 

Thus, in a classroom context, learners are exposed to actuallanguage samples of real life / real 

life like settings.Literature can act as a beneficial complement to such materials, particularly 

when the first “survival” level has been passed. In reading literary texts, because students 

have also to cope with language intended for native speakers, they become familiar with 

many different linguistic forms, communicative functions and meanings. 

2. CulturalEnrichment 

Formanylanguagelearners,theidealwaytoincreasetheirunderstandingof verbal / 

nonverbal aspects of communication in the country within which that language is spoken - a 

visit or an extended stay - is just not probable. For such learners, literary works, such as 

novels, plays, short stories,etc. facilitate understanding how communication takes place in 

that country.Though the world of a novel, play,or short storyis an imaginaryone, it presents a 

full and colorful setting in which characters from many social / regional backgrounds can be 

described. A reader can discover the way the characters in such literary works see the world 

outside (i.e. their thoughts, feelings, customs, traditions, possessions; what they buy, believe 

in, fear, enjoy; how they speak and behave in different settings. This colorful created world 

can quickly help the foreign learner to feel for the codes and 

preoccupationsthatshapearealsocietythroughvisualliteracyofsemiotics.Literatureis 
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perhaps best regarded as a complement to other materials used to develop the foreign 

learner’s understanding into the country whose language is being learned. Also, literature 

adds a lot to the cultural grammar of the learners. 

3. LanguageEnrichment 

Literature provides learners with a wide range of individual lexical or syntactic items. 

Students become familiar with many features of the written language, reading a substantial 

and contextualized body of text. They learn about the syntax and discourse functions of 

sentences, the variety of possible structures, the different ways of connecting ideas, which 

develop and enrich their own writing skills. Students also become more productive and 

adventurous when they begin to perceive the richness and diversity of the language they are 

trying to learn and begin to make use of some of that potential themselves. Thus, they 

improve their communicative and cultural competence in the authentic richness, naturalness 

of the authentic texts. 

4. PersonalInvolvement 

Literature can be useful in the language learning process owing to the personal 

involvement it fosters in the reader.Once the student reads a literarytext, he begins to inhabit 

the text. He is drawn into the text. Understanding the meanings of lexical items or phrases 

becomes less significant than pursuing the development of the story. The student becomes 

enthusiastic to findout what happens asevents unfold via theclimax; hefeels closeto certain 

characters and shares their emotional responses. This can have beneficial effects upon the 

whole language learning process. At this juncture, the prominence of the selection of 

aliterarytext in relation to the needs, expectations, and interests, languagelevel ofthe students 

is evident. In this process, he can remove the identity crisis and develop into an extrovert. 

Maley(1989:12) lists some of the reasons for regarding literature as a potent resource 

in the language classroom as follows: 

1. Universality 

2. Non-triviality 

3. PersonalRelevance 

4. Variety 

5. Interest 

6. EconomyandSuggestivePower 
7. Ambiguity 

1. Universality 

Because we are all human beings, the themes literature deals with are common to all 

cultures despite their different way of treatment - Death, Love, Separation, Belief, Nature ... 

the list is familiar. These experiences all happen to human beings. 

2. Non-triviality 

Manyof themorefamiliar forms of languageteachinginputs tendtotrivialize texts or 

experience.Literaturedoesnottrivializeortalkdown.Itisaboutthingswhichmatteredtothe author 

when he wrote them. It may offer genuine as well as merely “authentic”inputs. 
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3. PersonalRelevance 

Since it deals with ideas, things, sensations and events which either constitute part of the 

reader’s experience or which they can enter into imaginatively, they are able to relate it to 

their own lives. 

4. Variety 

Literature includes within it all possible varieties of subject matter. It is, in fact, a 

battery of topics to use in ELT. Within literature, we can find the language of law and of 

mountaineering, of medicine and of bull-fighting, of church sermons and nursery talk. 

5. Interest 

Literature deals with themes and topics which are intrinsically interesting, becausepart 

of the human experience, and treats them in ways designed to engaged the readers’ attention. 

6. Economyandsuggestivepower 

One of the great strengths of literature is its suggestive power. Even in its simplest 

forms, it invites us to go beyondwhat is said to what is implied. Since it suggests manyideas 

with few words, literature is ideal for generating language discussion. Maximum output can 

often be derived from minimum input. 

7. Ambiguity 

As it is highly suggestive and associative, literature speaks subtly different meanings 

to different people. Itis rarefor two readers to react identicallyto anygiven text. Inteaching, 

this has two advantages. The first advantage is that each learner’s interpretation has validity 

within limits. The second advantage isthat an almost infinite fundofinteractive discussion is 

guaranteed since each person’s perception is different. That no two readers will have a 

completely convergent interpretation establishes the tension that is necessary for a genuine 

exchange of ideas. 

Apart from the above mentioned reasons for using literature in the foreign language 

class, one of the main functions of literature is its sociolinguistic richness. The use of 

language changes from one social group to another. Likewise, it changes from one 

geographical location to another. A person speaks differently in different social contexts like 

school, hospital, police station and theatre (i.e. formal, informal, casual, frozen, intimate 

styles speech). The language used changes from one profession to another (i.e. doctors, 

engineers, economists use different terminology). To put it differently, since literature 

provides students with a wide range of language varieties like sociolects, regional dialects, 

jargon, idiolects,etc., it develops their sociolinguistic competence in the target language. 

Hence,incorporatingliteratureintoaforeignlanguageteachingprogram asapowerfulsource for 

reflecting the sociolinguistic aspects of the target language gains importance. 

2.2. CriteriaforSelectingSuitableLiteraryTextsinForeignLanguageClasses 
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When selecting the literary texts to be used in language classes, the language teacher 

should take into account needs, motivation, interests, cultural background and language level 

ofthestudents.However,onemajorfactortotakeinto accountiswhetheraparticularworkis ableto 

revealthe kindof personal involvement byarousingthe learners’ interest and eliciting 

strong,positivereactionsfromthem.Readingaliterarytextismorelikelytohavealong-term and 

valuable effect upon the learners’ linguistic and extralinguistic knowledge when it is 

meaningful and amusing. Choosing books relevant to the real-life experiences, emotions, or 

dreamsofthelearnerisofgreatimportance.Languagedifficultyhastobeconsideredaswell. If the 

language of the literary work is simple, this may facilitate the comprehensibility of the 

literary text but is not in itself the most crucial criterion. Interest, appeal, and relevance are 

also prominent. Enjoyment; a fresh insight into issues felt to be related to the heart ofpeople’s 

concerns; the pleasure of encountering one’s own thoughts or situations exemplified clearly 

in a work of art; the other, equal pleasure of noticing those same thoughts, feelings, emotions, 

or situations presented by a completely new perspective: all these are motives 

helpinglearnerstocopewiththelinguisticobstaclesthatmightbeconsideredtoogreatinless 

involving material (Collie and Slater 1990:6-7). 

 

3. LiteratureandThe TeachingofLanguage Skills 

Literature plays an important role in teaching four basic language skills like reading, 

writing, listening and speaking. However, when using literature in the language classroom, 

skills should never be taught in isolation but in an integrated way. Teachers should try to 

teach basic language skills as an integral part of oral and written language use, as part of the 

means for creating both referential and interactional meaning, not merely as an aspect of the 

oral and written production of words, phrases and sentences. 

3.1. Literatureand Reading 

ESL / EFL teachers should adopt a dynamic, student-centered approach toward 

comprehension of aliterarywork. Inreadinglesson, discussion beginsat the literal level with 

direct questions of fact regarding setting, characters, and plot which can be answered by 

specific reference to the text. When students master literal understanding, they move to the 

inferential level, where they must make speculations and interpretations concerning the 

characters, setting, and theme, and where they produce the author’s point of view. After 

comprehending aliteraryselection atthe literal and inferential levels,studentsarereadytodo a 

collaborative work. That is to state that they share their evaluations of the work and their 

personal reactions to it - to its characters, its theme(s), and the author’s point of view. This is 

also the suitable time for them to share their reactions to the work’s natural cultural issuesand 

themes. The third level, the personal / evaluative level stimulates students to think 

imaginatively about the work and provokes their problem-solving abilities. Discussion 

deriving from such questions can be the foundation for oral and written activities (Stern 

1991:332). 

3.2. Literatureand Writing 

LiteraturecanbeapowerfulandmotivatingsourceforwritinginESL/EFL,bothasa model 

and as subject matter. Literature as a model occurs when student writing becomes 

closelysimilar totheoriginalworkorclearlyimitatesitscontent,theme,organization,and/or 

style.However, when studentwritingexhibitsoriginalthinkinglikeinterpretationoranalysis, 
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or when it emerges from, or is creatively stimulated by, the reading, literature serves as 

subject matter.Literaturehouses inimmensevarietyofthemes towriteoninterms ofguided, free, 

controlled and other types of writing. 

3.2.1. LiteratureasaModelforWriting 

Therearethreemainkinds ofwritingthatcanbebasedonliteratureasa model: 

ControlledWriting:Controlledmodel-basedexerciseswhichareusedmostlyin beginning-level 

writing typically require rewriting passages in arbitrary ways to practise specific grammatical 

structures. For instance, students can be reporters doinga live newscast, or they can rewrite a 

third person passage into first person from a character’s point of view 

Guided Writing: This activitycorrespondsto intermediate-level ESL/ EFL.Students respond to 

a series of questions or complete sentences which, when put together, retell or sum up the 

model.Insomecases,studentscompletetheexerciseaftertheyreceivethefirstfewsentences or the 

topic sentence of a summary, paraphrase, or description. Guided writing exercises, especially 

at the literal level, enable students to comprehend the work. Model approach and scenario 

approach are very beneficial in this respect. 

Reproducing the Model: This activity comprises techniques like paraphrase, summary, and 

adaptation. These techniques are very beneficial ESL / EFL writing exercises. In 

paraphrasing,studentsarerequiredtousetheirownwordstorephrasethethingsthattheysee in print 

or hear aloud. Since paraphrase coincides with the students’ trying to make sense of the 

poem, it is a strikingly useful tool with poetry. Summary work goes well with realistic 

shortstoriesandplays,whereeventsnormallyfollowachronologicalorderandhaveconcrete 

elements like plot, setting, and character to guide student writing. Adaptation requires 

rewritingprosefictionintodialogor,reversely,rewritingaplayorasceneintonarrative.This activity 

enables students to be aware of the variations between written and spoken English (Stern 

1991:333). 

3.2.2. LiteratureasSubjectMatterforWriting 

Finding appropriate material for their writing classes is sometimes difficult for 

composition teachers since writing has no subject matter of its own. One benefit of having 

literature as the reading content of a composition course is that the readings become the 

subject matter for compositions. In a composition course whose reading content is literature, 

students makeinferences,formulatetheirownideas,andlookcloselyatatext forevidenceto support 

generalizations. Thus, they learn how to think creatively, freely and critically. Such training 

helps them in other courseswhich require logical reasoning, independent thinking, and careful 

analysis of the text (Spack 1985:719). 

There are mainly two kinds of writing based on literature as subject matter: writing 

“on or about” literature, and writing“out of ” literature. These categories are suitable and 

useful for ESL / EFL 

3.2.2.1. Writing “OnorAbout”Literature 

Writing “on or about literature” comprises the traditional assignments - written 

responsestoquestions,paragraphwriting,in-classessays,andtake-homecompositions-in 
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which students analyze the work or in which they speculate on literary devices and style. 

Writing “on or about” can occur before students begin to read a work. The teacher generally 

discusses its theme or an issue it raises, and the students write about it with reference to their 

own life experience. This helps interest them in the work and makes them ready for reading 

and writing about it. Most writing assignments done during as well as after the reading, 

however, derive from class discussion. They take many forms, such as questions to be 

answered, assertions to be debated, or topics to be expanded, discussion groups to be 

established. 

3.2.2.2. Writing “Out of”Literature 

Writing “out of” literature means making use of a literary work as a springboard for 

composition - creative assignments developed around plot, characters, setting, theme, and 

figurative language. There are many forms of writing out of literature, such as Adding to the 

Work, Changing the Work, Drama-Inspired Writing and A Letter Addressed to Another 

Character, etc. 

Adding to the Work: This comprises writing imaginary episodes or sequels, or, in the case of 

drama, “filling in” scenes for off-stage actions that are only referred to in the dialog. 

Changing the Work: Students can make up their own endings by comparing the author’s 

ending to their own. Short stories can be rewritten in whole or in part from the point of view 

of a character versus a third person narrator or of a different character. 

Drama-Inspired Writing: It is possible to derive drama-inspired writing activities from plays, 

short stories, novels, and sometimes poetry. The student steps into the consciousness of a 

character and writes about that character’s attitudes and feelings. 

ALetterAddressedtoAnotherCharacter: 

The student can write a letter to one of the characters, in which he / she gives the character 

personal advice about how to overcome a particular problem or situation (Stern 1991: 336). 

3.3. Literature,Speaking, and Listening 

The study of literature in a language class, though being mainly associated with 

reading and writing, can play an equally meaningful role in teaching both speaking and 

listening. Oral reading, dramatization, improvisation, role-playing, pandomiming, 

reenactment, discussion, and group activities may center on a work of literature. 

Oral Reading 

Language teachers can make listening comprehension and pronunciation interesting, 

motivating and contextualized at the upper levels, playing a recording or video of a literary 

work,orreadingliteraturealoudthemselves.Havingstudentsreadliteraturealoudcontributes to 

developing speaking as well as listening ability. Moreover, it also leads to improving 

pronunciation. Pronunciation may be the focus before, during, and / or after the reading. 

Drama 
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Needless to say, literature-based dramatic activities are valuable for ESL / EFL. They 

facilitate and acceleratedevelopment oftheoral skills sincetheymotivatestudents toachieve a 

clearer comprehension of a work’s plot and a deeper comprehension and awareness of its 

characters. Though drama in the classroom can assume many forms, there are three main 

types, which aredramatization, role-playing, improvization. 

Dramatization 

Dramatization requires classroom performance of scripted materials. Students can 

make up their own scripts for short stories or sections of novels, adapting them as closely as 

possible to the real text. Based on the story, they must guess what the characters would say 

and how they would say it. Scripts written by students are also probable with plays. Poems 

comprising one or more personae may also be scripted by students. Students should 

attentivelyread assigned sections of dialog in advance and be able to answer questions about 

characters and plot. Theyshould indicate vocabulary,idioms, or dialogtheydon’t understand 

and words they cannot pronounce. Students next rehearse the scene with their partners. 

Although they don’t memorize it, they learn it well enough to make eyecontact and saytheir 

lines with meaning and feeling. Moreover, they discuss semiotic aspects of staging the scene 

(i.e. facial expressions, gestures, and the physical aspects). At last, the dramatization is 

presented before the class. 

ImprovizationandRole-Playing 

Both improvization and role-playing may be developed around the characters, plot, 

and themes of a literary work. Improvisation is a more systematic activity, i.e., a 

dramatization without ascript. Thereis an identifiable plot with abeginning, middle, and end 

in improvisation. However, in role playing, students picture characters from the work being 

read and join in a speaking activity other than a dramatization, such as an interview or panel 

discussion. 

Group Activities 

Making each student responsible for facts and ideas to be contributed and discussed, 

group activities stimulates total participation. All students are involved and the participationis 

multidirectional. When teaching English through literature, some of the group activities used 

in language classroom are general class discussion, small-group work, panel discussions, and 

debates. All of these group activities both develop the speaking abilities of the students and 

give importance to pronunciation practice. Teachers indicate pronunciation errors of the 

students during the act of such activities so as to correct such errors (Stern 1991:337). 

4. Benefitsof DifferentGenresofLiteraturetoLanguage 

4.1. BenefitsofUsing PoetrytoLanguage Teaching 

Poetry can pave the way for the learning and teaching of basic language skills. It is 

metaphor that is the most prominent connection between learning and poetry. Because most 

poetry consciously or unconsciously makes use of metaphor as one of its primary methods, 

poetryoffersasignificantlearningprocess.Thereareatleasttwolearningbenefitsthatcanbe derived 

from studying poetry: 
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 Theappreciationofthewriter’scompositionprocess,whichstudentsgainby studying 
poems by components 

 Developing sensitivity for words and discoveries that may later grow into a 

deeperinterest and greater analytical ability 

Saraç(2003:17-20)alsoexplainstheeducationalbenefitsofpoetryasfollows: 

 

 providesreaderswith adifferentviewpointtowards languageusebygoingbeyondthe 

known usages and rules of grammar, syntax and vocabulary, 

 triggersunmotivatedreadersowingtobeingsoopentoexplorationsanddifferent 

interpretations, 

 evokesfeelingsandthoughtsinheartandinmind, 

 makesstudentsfamiliarwithfiguresofspeech(i.e.simile,metaphor,irony,personification, 
imagery, etc.) due to their being a part of daily language use. 

As Çubukçu (2001:1) mentions, poetry is a rewarding and enjoyable experience with 

the properties of rhyming and rhythm both of which convey “love and appreciation for the 

soundandpowerof language.”Atthis juncture, it canbestatedthat students becomefamiliar with 

the suprasegmental aspects of the target language, such as stress, pitch, juncture, intonation 

by studying poetry. 

Through poetry, students can also study the semiotic elements in the target language. 

Semiotic elements constitute a cultural training as well. As Hiller (1983:10) states, poems 

should be seen as hypersigns of which constituents, “semiotic signifiers”, come together in 

their common relationship and lead to the “symbolic level” and this level is the one inclined 

to be signified in a poem. This notion can be described as follows: 
 

Semioticlevel 

POEM-HYPERSIGN 

signifier 

signifier 

Symboliclevel signified 

Moreover, poetry employs language to evoke and exalt special qualities of life, and 

suffices readers with feelings. It is particularly lyric poetry which is based on feelings and 

provides still another emotional benefit. Poetry is one of the most effective and powerful 

transmitters of culture. Poems comprise so many cultural elements - allusions, vocabulary, 

idioms, tone that are not easy to translate into another language ( Sage 1987: 12-13). 

4.2. BenefitsofUsingShortStoriestoLanguage Teaching 

Short fiction is a supreme resource for observing not only language but life itself. In 

short fiction, characters act out all the real and symbolic acts people carry out in daily lives, 

and do so in a variety of registers and tones. The world of short fiction both mirrors and 

illuminates human lives (Sage 1987:43). The inclusion of short fiction in the ESL / EFL 

curriculum offers the following educational benefits (Arıoğul 2001:11-18): 

 makesthestudents’readingtaskeasierduetobeingsimpleandshortwhen compared 

with the other literary genres, 
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 enlarges the advanced level readers’ worldviews about different cultures and 

different groups of people, 

 providesmorecreative,encrypt,challengingtextsthatrequirepersonal exploration 

supported with prior knowledge for advanced level readers, 

 motivateslearnerstoreadduetobeinganauthenticmaterial, 

 offersaworld ofwondersandaworldof mystery, 

 givesstudentsthechancetousetheir creativity, 

 promotescriticalthinkingskills, 

 facilitatesteachingaforeignculture(i.e.servesasavaluableinstrumentin attaining 

cultural knowledge of the selected community, 

 makesstudentsfeelthemselvescomfortableand free, 

 helpsstudentscomingfromvariousbackgroundscommunicatewitheachother 

because of its universal language, 

 helps students to go beyond the surface meaning and dive into underlying 
meanings, 

 acts as a perfect vehicle to help students understand the positions ofthemselves 
aswell astheothersbytransferingthesegainedknowledgetotheir own world. 

Inbrief,theuseofashortstoryseemstobeaveryhelpfultechniqueintoday’sforeign 

languageclasses. As it is short, it makesthe students’ reading task and the teacher’scoverage 

easier. An important feature of short fiction is its being universal. To put it differently, 

students all over the world have experienced stories and can relate to them. Moreover, short 

fiction, like all other types of literature, makes contribution to the development of cognitive 

analytical abilities by bringing the whole self to bear on a compressed account of a situation 

in a single place and moment (Sage 1987:43). 

4.3. BenefitsofUsingDramatoLanguageTeaching 

Using drama in a language classroomis a good resource for language teaching. It is 

through the use of drama that learners become familiar with grammatical structures in 

contexts andalsolearnabout howto usethe languageto express, control andinform. The use of 

drama raises the students’ awareness towards the target language and culture. In this context, 

the use of drama as a tool rather than an end gains importance in teaching a foreign language. 

Yet, there is one obvious danger: cultural imposition should be severely avoided since 

itresults in the lossoflanguageegoand native languageidentityin manycases. To put 

itdifferently,languagelearningshouldbe culture-freebut entirelynot culture-biased. Forthis 

reason, the new language and the context of the drama should fuse into a language learning 

process with high interest, relevance and enjoyment. Learners should make use of drama to 

promote their comprehension of life experiences, reflect on particular circumstances and 

make sense of their extralinguistic world in a deeper way (Sarıçoban 2004:15). The 

educational benefits of drama, according to (Lenore 1993), are as follows: 

 stimulatestheimaginationandpromotescreativethinking, 

 developscriticalthinkingskills, 

 promoteslanguagedevelopment, 

 heightenseffectivelisteningskills, 

 strengthenscomprehensionandlearningretentionbyinvolvingthesensesasanintegral part 

of the learning process, 



Int. J. of Eng.stu.&Lit. 2022                                                                                         Michael Lee et al., 2022 
 

This article can be downloaded from https://ijesl.com/index.php/ijesl 
12 

 

 increasesempathyandawarenessofothers, 

 fosterspeerrespectandgroupcooperation, 

 reinforcespositiveself-concept, 

 providesteacherswithafreshperspectiveonteaching. 

Some other educational benefits of using drama in a foreign language class can be 

listed as follows (Mengü 2002:1-4): 

 

 bringingauthenticityintothe classroom, 

 exposing the learners to the target culture as well as the social problems a society 

may be undergoing, 

 increasing creativity, originality, sensitivity, fluency, flexibility, emotional 
stability, cooperation, and examination of moral attitudes, while developing 

communication skills and appreciation of literature, 

 helping learners improve their level of competence with respect to their receptive 

and productive skills, 

 providing a solid basis for the learners to bridge the gap between their receptive 
and productive skills, 

 offering students the space and time to develop new ideas and insights in a range 

of contexts, 

 enabling students to develop new understandings and forms of knowing not 

accessible in other more traditional ways of learning. 

In other words, the use of drama seems to be an effective technique in today’s 

communication-based, student-centered foreign language teaching. Since it is an authentic 

material,ithelpsstudentstopromotetheircomprehensionoftheverbal/nonverbalaspectsof the 

target language they are trying to master. Particularly, teachers, who wish to make language 

learning more colorful, motivating and interesting, can make use of drama in their language 

classes. Since drama is the reenactments of social events, students improve their personality 

and code of behavior. Thus, they can achieve more meaningful and realistic teaching from 

which students can benefit to a great extent. 

4.4. BenefitsofUsingNoveltoLanguage Teaching 

The use of a novel is a beneficial technique for mastering not only linguistic system 

but also life in relation to the target language. In novel, characters reflect what people really 

performin dailylives.Novelsnotonlyportraybutalsoenlightenhumanlives. Usingnovelin a 

foreign language class offers the following educational benefits: 

 develops the advanced level readers’ knowledge about different cultures and 

different groups of people, 

 increasesstudents’motivation toreadowingtobeinganauthenticmaterial, 

 offersreallife/reallifelikesettings, 

 givesstudentstheopportunitytomakeuseoftheircreativity, 

 improvescriticalthinkingskills, 

 pavesthewayforteachingthetargetlanguageculture, 

 enablesstudentstogobeyondwhatiswrittenanddiveintowhatismeant, 
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Helton, C.A, J.Asamani and E.D.Thomas (1998:1-5) expounds the educational 

benefits of novels as follows: 

 

 stimulatestheirimagination, 

 helpsstudentstoidentifytheemotionsofthecharacterssothattheycanlearnhowothers cope 

with situations and problems similar to their own experiences, 

 helpsthemmastertheskillsthatwillenablethemtoacquireinformation,processthis 

knowledge, identify problems, formulate alternatives, and arrive at meaningful, 
thoughtful, 

effectivedecisionsandsolutions, 

 developsoralandwrittenlanguageskills, 

 servesasaspringboardforamultitudeofholisticlearningandcriticalthinkingactivities 

beginning with basic comprehension and writing, 

 presentsauniquewayofteachingreadingbygettingstudentsinvolved and 

excited about the reading process, 

 motivatesstudentstobecomealifelongreader, 

 

Teachers of foreign languages would do well to consider whether or not their assigned readings 

would captivate their students when making their selections. Books chosen for this purpose 

should have locations and themes that captivate their imaginations and delve into the human 

condition. A novel needs a compelling storyline with a lot of action and characters that readers 

will remember. Students' emotional and cognitive development should be considered when 

selecting a book. The book should also include the class's current topics and ideas.  

Novel exams that ask students to work on written language subskills such as spelling, 

handwriting, grammar, and punctuation may be used by instructors to evaluate students' 

understanding. Teachers may assist students hone their writing abilities by giving them essay-

style assessments that require them to organise ideas into paragraphs using proper sentence 

structure. Both closed-and open-ended questions, which assess knowledge and understanding, 

and more free-form questions, which foster analytical and problem-solving skills, make up the 

exams. Students are able to analyse, compare, and draw conclusions from the free-form 

questions since they allow them to speculate on possible outcomes. The who, what, when, 

where, and how of each novel event should be included in class discussions along with the 

major topic. Various social topics, such abortion and sexual harassment, are often central to the 

storyline and may spark lively discussion. A larger vocabulary may be expanded via 

conversation as well (Helton, C.A., J. Asamani and E.D. Thomas 1998:1-5).  

When it comes to modern language courses, using novels as a teaching tool is invaluable. 

Reading aloud from a well-chosen book may liven up a reading class while also engaging and 

amusing the kids. Although reading a book published in a target language might be a daunting, 

uninteresting, and unmotivating task for some students, it is a powerful tool for expanding their 

vocabulary and improving their reading comprehension abilities. Reading widely exposes kids 

to new ideas and cultures, which in turn helps them become more culturally competent 

communicators and helps them see things from other people's points of view. Possession of 

writing and critical thinking skills will be the end outcome.  

5. Conclusion 
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Literature plays an important role in the English programs of many non-English 

speaking countries. However, there are some problems encountered by language teachers 

within the area of teaching English through literature. First, there are very fewpedagogically-

designed appropriate materials that can be used by language teachers in a language 

classroom. Second, there is a lack of preparation in the area of literature teaching in 

TESL/TEFLprograms.Third,thereistheabsenceofclear-cutobjectivesdefiningtheroleof 

literature in ESL /EFL. Many instructors try to include literature in their classroom, but lack 

the background and training in that field. 

The teacher has an important role in teaching English through literature. First, he 

shoulddeterminetheaimoflanguageteachinginrelationto theneedsandexpectationsofthe 

students. Giving a questionnaire or interviewing with the students orally, the teacher can set 

up the aim and the objectives of the language teaching. Second, he should select the 

appropriate language teaching method, teaching techniques, and classroom activities. Then, 

the teacher should select the literary texts relevant to the aim and the objectives of his 

teaching. While selecting literary texts to be used in language classroom, the students’ 

language proficiency, interests, age, sex, etc should betaken into acount in order not to bore 

students with inappropriate materials. At elementary levels, for example, students should be 

given simplified or speciallywritten stories.At advanced levels, however, students are given 

literature in its original form so that they can develop their literary competence in the target 

language. To put it another way, students learn practically the figurative and daily use of the 

target language in the literary texts and encounter different genres of literature (i.e. poems, 

short stories, plays, etc. ) at advanced levels. Observinghow characters in a play or a short 

story use figures of speech, such as simile, metaphor, metonomy, etc so as to express their 

communicative intention, students learn how to write English more clearly, creatively, and 

powerfully. 

AsObediat(1997:32)states,literaturehelpsstudentsacquireanative-likecompetence in 

English, express their ideas in good English, learn the features of modern English, learn how 

the English linguistic system is used for communication, see how idiomatic expressions are 

used, speak clearly, precisely, and concisely, and become more proficient in English, as well 

as become creative, critical, and analytical learners. Custodio and Sutton (1998:20) explain 

that literature can open horizons of possibility, allowing students to question, 

interpret,connect,andexplore.Insum, literatureprovidesstudents withanincomparablyrich 

source of authentic material over a wide range of registers. If students can gain access to this 

materialbydevelopingliterarycompetence, then theycaneffectivelyinternalize the language at a 

high level (Elliot 1990:198). Especially, for students with verbal / linguistic intelligence, the 

language teacher’s using literature in a foreign language class serves for creating a highly 

motivating, amusing and livelylesson. Literature is not onlya tool for developing the written 

and oral skills of the students in the target language but also is a window opening into the 

culture of the target language, building up a cultural competence in students. 
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