International Journal of
English Studies and

Literature

international online journal in
English published Half-Yearly.
IJESL offers a fast publication
schedule whilst maintaining
rigorous peer review; the use of
recommended electronic formats
for article delivery expedites the
process. All submitted research
articles are subjected to
immediate rapid screening by
the editors, in consultation with
the Editorial Board or others
working in the field as
appropriate.

It is a peer reviewed journal
aiming to communicate high
quality original research work,
reviews, and short
communications, in the field of
English Studies and Literature.
Articles with timely interest and
newer research concepts will be
given more preference.

The aim of the journal is to
provide a platform for budding
scientists, researcher.

www.trpubonline.com/journals.php
trpub.online@gmail.com
or jjesl.com@trpubonline.com



[P INTERNATIONAL JOURNAL OP ENGLISH
> STUDIES AND LITERATURE

https://ijesl.com/index.php/ijesl
Vol. 10, No. 1, 2025
© Thomson & Ryberg Publications. All Rights Reserved

Foreign language anxiety of students studying English
Language and Literature: A Sample from Turkey

P.V.Sarath Chand ,N.Ch.Ravi ,M.Arya Bhanu ,M.Naveen,

Department of Teaching,Kakatiya university Warangal

A lot of people who are trying to learn a new language feel nervous when they start to study it. The goal
of this study was to compare the degrees of foreign language anxiety experienced by fourth graders
and preparatory class students at Cumhuriyet University's Faculty of English Language and Literature
in Sivas, Turkey. Additionally, the purpose was to determine whether gender had a role in alleviating
students' concern about studying abroad. A total of 98 pupils, including 57 females, who participated
willingly in both the first and second parts of the study were recruited from the preparatory class all the
way through fourth grade. The research personnel used the Foreigh Language Classroom Anxiety Scale
to gather data. While students' levels of foreign language anxiety were modest in both the preparatory
class and fourth grade, the anxiety level was somewhat greater in the latter. But men were more likely
than females to suffer from anxiety related to learning a new language.
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INTRODUCTION

Teachers of foreign languages have taken an interest in anxiety as a learning barrier because of the significant
impact it may have on students' ability to master new languages (Wu, 2010; Zheng, 2008). Anxieties about
speaking the target language affects one-third of all students of foreign languages, according to Horwitz (2001).
In light of this, research on anxiety related to learning a foreign language has flourished in recent years (Ellis,
2008), with a particularly fruitful era beginning in the 1980s (Wang, 2014). Anxieties about speaking a foreign
language is a major contributor that affected the degree to which one succeeded in learning a new language
(Dordinejad and Ahmadabad, 2014). In contrast to generalised anxiety, which can hinder learners from
achieving their goals (Horwitz, 2001), anxiety related to learning a foreign language (Macintyre and Gardner,
1994) is "the feeling of tension and apprehension specifically associated with second language contexts,
including speaking, listening, and learning" (Hashemi and Abbasi, 2013). According to Horwitz et al. (1986),
fears of failing to master a foreign language are "a separate set of self-
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perceptions, beliefs, feelings, and behaviors related to
classroom language learning arising from the uniqueness
ofthelanguagelearningprocess”.Fromthisperspective,
theyclaim that language anxietyis unique due to the way it
involves learners’ self-concepts to communicate
competently and to present themselves genuinely.

Foreign language anxiety can occur if students are
exposed to several negative experiences in a foreign
language context (Chen and Chang, 2004; Sparks et al.,
2000; Hewitt and Stephenson, 2012; Horwitz et al., 1986;
Horwitz et al.,, 2010; Macintyre and Gardner, 1991;
Maclintyre, 1999; Saadi, 2009; Sparks and Ganschow,
2007). Moreover, it can “make learners get discouraged,
lose faith in their abilities, escape from participating in
classroom activities,andevengiveuptheefforttolearn a
language well” (Na, 2007). Given that learners with high
anxiety often perform at lower levels than those withlower
anxiety (Cui, 2011).

Horwitzetal. (1986) classifiedforeignlanguageanxiety
into three components as:

1. Communication apprehension, which arises from
learners’ inability to adequately express mature thoughts
and ideas.

2. Fear of negative social evaluation, which arises from a
learner's need to make a positive social impression on
others.

3. Test anxiety,
evaluation.

an apprehension about academic

People who are learning a new language often struggle
with communication anxiety, which manifests in both
speaking and understanding other people's messages
(Horwitz et al., 1986). Basically, it's hard for learners to
either comprehend other people or be understood by them.
According to Macintyre and Gardner (1991), there is a
strong correlation between communication anxiety and the
fear of unfavourable assessment. It has been noted that
"students whose personalities tend to fear negative
evaluation seem to be strong candidates for experiencing
anxiety in foreign language classrooms" (Kitano, 2001).
According to Huang (2005), the educational system may be
one of the sources of exam anxiety. Maclntyre and Gardner
(1991) discovered that the primary causes of foreign
language anxiety were apprehensions about
communicating and being socially evaluated, while test
anxiety was a more generic issue that existed
independently of foreign language anxiety. Anxieties about
failing to master the target language may manifest in a
variety of ways for students of foreign languages (Hashemi
and Abbasi, 2013). Horwitz (2001) argued, however, that
worry over learning a foreign language is distinct from and
distinct from difficulties in learning a native language.
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major obstacle that, on its own, makes learning a new
language more difficult. In their 2012 study, Zhang and
Zhong classified the factors that contribute to anxiety while
learning a new language as "learner-induced, classroom-
related, skill-specific, and some society-imposed depending
on different contexts." "Learners' unrealistic or erroneous
beliefs about language learning" are the root of most
people's anxieties (Zhang and Zhong, 2012). There are
some students who worry they won't be able to handle the
challenge of learning a new language because they don't
think they have what it takes (Price, 1991), and there are
others who think that a year or two is all it takes to become
fluent (Horwitz, 1988). Other than that, students could have
unrealistic expectations and assumptions about language
norms. Students of foreign languages sometimes experience
anxiety when they "set their standards as high as the level of
native speakers" due to the constant exposure to native
speakers' expert language via media such as cassettes,
movies, and teachers (Kitano, 2001). (Zhang and Zhong,
2012). Also, students are nervous when they are expected to
speak in front of large groups. According to Rajanthran et al.
(2013), learning might be impeded when one is afraid of not
meeting these expectations. Because they place a premium
on fluency in public speaking, anxious students often feel
that they fall short of their classmates in terms of overall
language proficiency (Young, 1991). Speaking ability is often
the first metric that students evaluate in comparison to that
of instructors, classmates, and native speakers, according to
Kitano (2001). Concerns about teachers, classmates, and
classroom procedures are all linked to anxiety in the
classroom (Zhang and Zhong, 2012). Students may
experience anxiety while learning a new language if their
teachers are too concerned with maintaining order in the
classroom and are unwilling to let them work in pairs
(Young, 1991). Hashemi and Abbasi (2013) found that
students were less likely to experience anxiety in language
classes when the atmosphere was more relaxed and
welcoming. They claim that "the demand to be more correct
and clearer in using the target language" in a formal
language school environment causes a lot of tension and
stress. Anxieties can stem from worrying about what other
people think of you or how you perform (Conway, 2007).
Anxious students viewed their own linguistic abilities as
inferior to those of their classmates, according to research
by Young (1991). Anxious students sometimes worry that
they may seem stupid or inadequate in front of their
classmates (Jones, 2004). Anxiety has also been induced by
classroom activities. According to Price's (1991) interview
research, a lot of nervous pupils are afraid they'll make a
pronunciation error.
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in front of their peers. Furthermore, oral presentation is
the most anxiety-provoking classroom activity (Koch and
Terrell, 1991), which makes the classroom environment
more formal and stressful for the learners. However,
Hashemi and Abbasi (2013) reported language learnersto
be less anxious and stressful in environments which
emphasize collaborative activities among the teachers
and the students.

Fear of testing is another source of anxiety stemming
from classroom environment, where learners are
constantly being evaluated. Students put down a wrong
answer because of their nervousness during the test
(Conway,2007).AccordingtoYoung(1991),“inlanguage
testing, the greater degree of student evaluation and the
more unfamiliar and ambiguous the test tasks and
formats, the more the learner anxiety is produced”. Since
students with high levels of foreign language anxiety
exhibit avoidance behavior (Gregersen and Horwitz,
2002), it is essential to find out the causes of foreign
language anxiety and reduce the undesired effects in
foreign language teaching to create a low anxiety
classroom for the learners (Young, 1991).

Founded in 1990, the Department of English Language
and Literature at Cumhuriyet University offers under-
graduate (BA) and graduate (MA) degrees in English. To
enroll for a BA at the department, students must take the
two exams - Student Selection and Placement System
Exam (OSYS) and Foreign Language Exam (YDS) -
administered by Student Selection and PlacementCenter
(OSYM) in Turkey. Within the Turkish education system,
the only way to enter a university’s foreign language
department is through these exams. After the enrollment
process,studentsmusttakethe English proficiencyexam
run by the language school. If students fail to pass this
exam they are required to spend a year in the English
preparatoryclassofthelanguageschoolbeforebeginning
theirstudiesatthedepartment.IntheEnglishpreparatory
class, students take intensive English courses - a
minimum of 25 hours per week - to understand writtenand
spoken English, to express themselves in English in
writing and orally, and to effectively follow andunderstand
the courses being provided in English. After having
successfully completed their preparatory class within one
year, the students take the English proficiency exam
again before beingallowed to continuetheir normal
education in their department. In case students are not
able to be successful in this exam, these students must
retake the preparatory class. In BA degree of the
Department of English Language, various lectures are
given generally on the subjects of English Literature,
English Language, Linguistics, Translation, Literary
Theories and Practical Criticism.

Thisstudyaimedtofindoutforeignlanguageanxiety
levels of university students studying English Language
and Literature when they were in preparatory class and
whentheywereinfourthgrade.Furthermore,itwas
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aimed to examine whether gender factor was effective on
foreign language anxiety of students. Therefore, to fulfill
the purpose of this study, the following researchquestions
were addressed:

1. What is the individual anxiety level to each item of
FLCAS responded by the students who are inpreparatory
class as new beginners and in fourth gradeas candidates
of graduation?

2. What is the overall anxiety level of the students based
on the FLCAS instrument when they are in preparatory
class and when they are in fourth grade?

3. Does foreign language anxiety of students in
preparatory class and in fourth grade vary according to
gender?

METHODOLOGY
Researchdesign

A survey model, one of typical descriptive study designs, was
employed in the present study. Descriptive research is used to
describe a current situation that existed in the past or exists now in
the way it is (Karasar, 2009). Survey method is frequently used to
collect descriptive data to find out “what is” (Borg and Gall, 1989).

Sample

Preparatory students (N = 124) studying in the Faculty of English
Language and Literature at Cumhuriyet University in Turkey
volunteered for this study. The study was carried out on the entire
group of students rather than making a sample selection.Therefore,
the first phase of the study was completed with 118 of these
students enrolled in fall 2011.

Afterward, in the spring term of 2015 when the same students
attended fourth grade, the second phase of the research included
only 98 participants (57 female) - continuing from preparatory class
to fourth grade and taking part in the first phase of the study.
Therefore, the results of the current study were evaluated for 98
participants. The sample and the population of this study is of great
significance for English language teaching because the study is
dealing with English Language and Literature graduates and their
language learning experiences, perceptions throughout their
language development. This is a very special group since they are
expected to be highly proficient and fluent in second language (L2).
So the study assumes that they should be -somehow- quite
concerned about learning and using L2.

Instrumentation

Data for the study were collected using the -Foreign Language
Classroom Anxiety Scale- (FLCAS) developed by Horwitz et al.
(1986).The scale is a self-report measure of language learner’s
feelings of anxiety as a specific reaction to foreign languagelearning
in the foreign language classroom (Wang, 2010). The instrument is
intended to measure foreign language learners’anxiety level while
learning a language in the classroom. The FLCAS uses a 5-point
Likert scale with 33 items, ranging from strongly agree (5) to
strongly disagree (1). Total anxiety scores for thescale
rangefrom33to165points.Whiletheanswer -strongly
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agree- indicates high level of anxiety, -strongly disagree- indicates
low level of anxiety that students feel (Horwitz, 2008). According to
Horwitz et al. (1986), the internal consistency is 0.93 based on
Cronbach’s coefficient alpha and test-retest reliability over a period
of eight weeks is r=0.83 (p<.001). This is a valid and reliable scale
that has been consistently used in previous studies to measure
anxiety (Aida, 1994; Elkhaphiefi, 2005; Horwitz et al., 1986; Kim,
2000;Kitano,2001;Moghaddam,2014;Price,1991;Sus,2002;
Sener,2015;Wang,2010;Zhao,2007).

Dataanalysis

Statistical package for the social sciences (SPSS) 18.0 package
programwasconductedintheanalysisofdata.Datawere analyzed
using frequencies, percentages, arithmetic mean, standard
deviation, and independent sample t-tests.

RESULTS

First, reliability coefficients were computed. The modified
FLCAS, as measured by Cronbach's alpha, showed an
internal consistency of 0.91 for sample of this study.
Turning to the first and second research questions
regarding what the individualanxietylevelto each item of
FLCAS and the overall anxiety level of the students when
they were new beginners in preparatory class and senior
studentsinfourthgrade,theindividualandoverallanxiety
scores for each item are presented in Table 1.

In Table 1, all numbers indicate students who chose
each answer from strongly agree (SA) to stronglydisagree
(SD). The mean FLCAS score of preparatory participants
in this study was found to be 3.10 which indicated that the
participants reported a moderate or slight level of anxiety.
However, when the participants were surveyed when they
were in fourth grade, their average FLCAS score was
found to be 3.14. Although an increase of 0,04 points was
found in their FLCAS levels, participants still had
moderate level of anxiety. As shown in Table 1, in
preparatory class, although 21 items exceeded 3.0, six of
them went over 3.5. In fourth grade, no items were
observed exceeding 3.5 and therefore, slight level of
anxiety was displayed in all sub- dimensions. The mean
of all the participants’ scores of FLCAS when they were in
preparatory class and in 4th grade is presented in Table
2. The data showed that the FLCAS scores of the
participants when they were in
preparatoryclassrangedfrom41to165,withameanof
102.22(SD=22.04),infourthgrade,theirscores
changed from 52 to 162 with a mean of 103.59 (SD =
23.02).

Turning to the third research question regarding the
relationship between gender and foreign language
anxiety, the data are presented in Table 3. To test for
homogeneity of the two groups, a Levene’s test for
equality of variance was conducted. While the findings of
the participants when they were in preparatory class
supported the homogeneity assumption, infourthgrade,
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exceptforthedimension -FearofNegativeEvaluation-,in
overall scale and the other two dimensions, the level of
homogeneity was found below 0.05, which was selected
as the level of significance. Therefore, in order toexamine
the relationship between gender and foreign language
anxiety, the Mann Whitney U test was utilizedin fourth
grade data while independent t-test was performed in
preparatory class data of the same participants.

The findings represented in Table 3 revealed that male
participants’anxietyscores obtained from not onlyoverall
scale but also all the dimensions of FLCAS were found
statistically significant both in preparatory class and in
fourth grade when compared with female participants.

DISCUSSION

The purpose of this research was to examine foreign
language anxiety levels of students studying English
LanguageandLiteratureatCumhuriyetUniversity, Turkey
when they were in preparatory class and when they were
in fourth grade. Furthermore, gender variable was also
taken into account. The results indicated that studentshad
average anxiety levels both in preparatory class
(Mean=3.10; SD=1.34) and in fourth grade (Mean=3.14;
SD=1.37). As Horwitz (2008) explained, “students with
averages around3 should beconsideredslightlyanxious,
while students with averages below 3 are probably not
very anxious. Students who average 4 and above, are
probably fairly anxious”.

Therefore, the findings of the study revealed that
language anxiety did not necessarily decline in line with
students’ foreign language progress from preparatory
class to fourth grade. On the contrary, when the students
included in the study came to fourth grade, their anxiety
level was found slightty higher than their
preparatoryclassanxietylevel.AccordingtoCasadoandDere
shiwsky (2001) who examined university students’
language learning and language anxiety and found a level
of higher degree in their subjects’ communication
apprehension mean score in the second semester than in
the first semester, anxiety does not diminish nor decrease
withthe experience acquired in academic year of
language learning.

Similarly, Aydemir (2011) studied foreign language
anxiety levels of university students at the beginning and
at the end of the academic year, and found that the
participants’ foreign language anxiety levels increased at
the end of the academic year. In addition, Ewald (2007),
Kitano (2001) and Saito and Samimy (1996) suggested
that advanced students experienced higher anxiety than
elementary-or intermediate level students. Contrarily,
some studies have concluded that foreign language
anxiety is expected to decrease when experience and
proficiencyincreases(ChapelleandRoberts, 1986;
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Tablel.FLCASitemswithnumbersofstudentsselectingeachalternativeinpreparatoryandinfourthgrade.

S/N  Variable *SA A N D SD Mean Standard deviation
I never feel quitesureofmyself when | am speakinginmyforeignlanguage class

1. Prep. class 5 22 20 29 22 258 1.21
4thgrade 15 22 10 27 24 2.77 1.43
Idon'tworryaboutmakingmistakesinlanguage class*

2. Prep. class 9 16 18 40 15 2,63 1.19
4thgrade 23 17 17 30 11 3.1 1.37
| tremblewhen Iknowthatl'mgoingtobe calledon in language class

3. Prep. class 19 24 11 28 16 3.02 1.41
4thgrade 24 22 15 24 13 3.20 1.40
Itfrightens mewhenl don'tunderstandwhatthe teacheris sayingintheforeign language

4. Prep. class 12 29 13 30 14 2.95 1.30
4thgrade 17 33 19 17 12 3.27 1.28
Itwouldn't bothermeat all totakemoreforeignlanguage classes*

5. Prep. class 34 34 17 5 8 3.83 1.20
4thgrade 17 22 20 31 8 3.09 1.25
Duringlanguageclass,| findmyselfthinkingaboutthingsthathavenothingtodowiththe course

6. Prep. class 19 38 22 14 5 3.53 1.11
4thgrade 14 32 16 31 5 3.19 1.18
Ikeep thinkingthattheotherstudentsare betteratlanguagesthan | am

7. Prep. class 24 27 20 15 12 3.37 1.33
4thgrade 28 27 9 21 13 3.37 1.43
| amusuallyatease during testsinmylanguageclass®.

8. Prep. class 16 23 29 17 13 3.12 1.26
4thgrade 24 24 14 21 15 3.21 1.42
Istarttopanicwhen Ihave tospeakwithoutpreparationin language class

9. Prep. class 9 20 8 32 29 247 1.35
4thgrade 16 21 13 25 23 2.82 1.43
Iworryabouttheconsequences offailingmyforeignlanguageclass

10.  Prep.class 7 12 11 40 28 2.29 1.21
4thgrade 10 22 14 28 24 2.65 1.34
Idon't understand whysomepeoplegetsoupset overforeign language classes*

11.  Prep.class 23 24 16 19 16 3.19 1.42
4thgrade 26 20 13 25 14 3.19 1.44
Inlanguageclass,| can getsonervousl forget thingslknow

12.  Prep.class 10 21 15 33 19 2.69 1.29
4thgrade 21 23 9 31 14 3.06 1.41
Itembarrassesme tovolunteeranswersinmylanguageclass

13.  Prep.class 26 28 10 23 11 3.36 1.39
4thgrade 27 24 10 20 17 3.24 1.49
Iwouldnotbenervousspeakingtheforeignlanguagewith nativespeakers*

14.  Prep.class 37 27 16 12 6 3.79 1.25
4thgrade 28 22 19 12 17 3.33 1.45
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Tablel.Cont'd

Igetupsetwhen Idon'tunderstand whattheteacheriscorrecting

15.  Prep.class 10 17 14 39 18 2.61 1.26
4thgrade 17 13 17 35 16 2.80 1.35
Evenif lamwellprepared forlanguageclass,feel anxiousaboutit

16.  Prep.class 18 22 15 33 10 3.05 1.31
4thgrade 20 20 16 32 10 3.08 1.33
| oftenfeellikenotgoingtomylanguageclass

17.  Prep.class 31 32 15 10 10 3.65 1.30
4thgrade 27 28 12 19 12 3.40 1.39
Ifeelconfident whenlspeakinforeignlanguage class*.

18.  Prep.class 12 26 32 20 8 3.14 1.13
4thgrade 19 24 22 21 12 3.17 1.31
lamafraid that mylanguageteacher isreadytocorrect everymistakel make

19.  Prep.class 17 40 19 12 10 343 1.21
4thgrade 23 28 22 16 9 3.41 1.27
| canfeel myheart poundingwhen I'mgoing tobecalled onin language class

20.  Prep.class 9 27 17 25 20 2.80 1.30
4thgrade 19 24 11 26 18 3.00 1.43
The more Istudyforalanguage test,the moreconfused | get

21.  Prep.class 13 25 16 26 18 2.89 1.34
4thgrade 19 23 16 26 14 3.07 1.36
Idon'tfeelpressuretopreparevery well forlanguage class*

22.  Prep.class 16 25 18 28 11 3.07 1.29
4thgrade 21 21 20 23 13 3.14 1.35

23. lalwaysfeelthattheotherstudentsspeaktheforeignlanguage betterthanl do
Prep. class 17 33 16 17 15 3.20 1.34
4thgrade 29 20 15 20 14 3.31 1.45
Ifeelveryself-conscious aboutspeakingtheforeignlanguageinfrontofotherstudents

24.  Prep.class 19 24 14 24 17 3.04 1.41
4thgrade 24 24 11 28 11 3.22 1.39
Languageclassmovessoquicklyl worryaboutgettingleftbehind

25.  Prep.class 13 31 22 22 10 3.15 1.21
4thgrade 12 35 19 28 4 3.23 1.12
| feelmore tenseandnervousin mylanguageclassthan inmyother classes

26.  Prep.class 28 43 10 10 7 3.77 1.18
4thgrade 18 29 6 40 5 3.15 1.28
Iget nervousandconfused when | amspeaking in mylanguage class

27.  Prep.class 16 18 18 26 20 2.84 1.38
4thgrade 12 16 14 38 18 2.65 1.29
When I'monmywayto languageclass,|feel very sureandrelaxed®.

28.  Prep.class 13 33 16 23 13 3.10 1.28
4thgrade 28 20 20 23 7 3.40 1.31
Iget nervouswhen | don'tunderstand everywordthelanguage teachersays

29.  Prep.class 9 26 14 36 13 2.82 1.23
4th grade 16 22 18 32 10 3.02 1.28

106



Int. J. of Eng.stu.&LIt. 2024

Tablel.Cont'd

Michael Lee et al., 2024

Ifeeloverwhelmedbythenumber ofrulesyou havetolearn tospeaka foreignlanguage

30. Prep.class 23 25 16 24 10 3.28 1.33
4thgrade 24 32 16 15 11 3.44 1.32
lamafraidthat theother students will laughatmewhen Ispeak theforeign language

31.  Prep.class 29 30 13 21 5 3.58 1.26
4thgrade 28 25 14 21 10 341 1.37
Iwouldprobablyfeelcomfortablearoundnative speakersoftheforeignlanguage*

32.  Prep.class 32 21 18 14 13 3.46 1.42
4thgrade 24 20 14 24 16 3.12 1.45
Igetnervouswhen thelanguage teacherasksquestions whichlhaven't preparedin advance
Prep. class 9 20 8 38 23 2.53 1.30

33 4thgrade 17 26 13 29 13 3.05 1.34

" Average(Prep) - - - - - 3.10 1.34
Average ; ; - . 314 1.37
ade)

*SA=strongly agree;A= agree;N = neither agree nordisagree;D= disagree;SD=strongly disagree. Reverse

scored items are indicated by an asterisk (*).

Table2.Minimum,maximumandmeanscores intheFLCAS.

Preparatoryclass N Minimum Maximum M SD

OverallFLCAS 98 41 165 102.22 22.04
Communicationapprehension - 13 55 32.97 8.78
Testanxiety - 19 75 47.15 9.73
Fearofnegative evaluation - 8 35 2210 5.76
Fourthgrade N Minimum Maximum M SD

OverallFLCAS - 52 162 103.59 23.02
Communicationapprehension - 15 55 33.60 9.07
Testanxiety - 22 72 47.09 9.47
Fearofnegative evaluation - 10 35 22.90 6.13

Desrochers and Gardner 1981; Elkhafaifi, 2005; Gardner
et al., 1977;Gardner et al.,1979; Gardner et al., 1997;
Hismanoglu, 2013; Liu, 2006; Samimy, 1994).

For the gender differences in foreign language anxiety
levels, the analyses indicated that foreign language
anxiety among male participants was higher than among
their female counterparts. More specifically, it was higher
in terms of communication apprehension, test anxiety,
fear of negative evaluation and the overall FLCAS score
both in preparatory class and in 4th grade. The reasons
for this result could be that male students are more
inclined to feel anxious in the language classroom andare
worried about making mistakes (Awan et al., 2010). The
findings of the present study support the results of
otherstudieswhichassertedthatmalelearners
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experienced higher foreign language anxiety than female
learners (Awan et al., 2010; Aydemir, 2011; Campbell,
1999;Cui,2011;Hsu,2009;Karabey,2011;Kitano,
2001;Maclntyre,BakerandDonovan,2002;Na,2007;
Sertgetin,2011;Sevim andGedik,2014,Wang,2014).

CONCLUSION

This study has concluded that over a four and a half year
period, students studying English Language and
Literature at Cumhuriyet University, city of Sivas, Turkey
experienced moderate level of anxiety. It was observed
that language anxiety levels of the students did not
decreaseduringthistimeinterval.Onthecontrary,a
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Table3.Independentt testandMannWhitneyUtest resultsofgender andforeignlanguage anxiety.

Preparatoryclass

FLCAS N 98 Femsaé.ez((r)}o;S?, Meﬂi(go}; L T &P Values Levene’stest
M SD M SD t P F P
Overallscale - 96.75 22.80 109.83 18.68 -3.01 0.003* 0.474 0.49
Communicationapprehension - 30.37 9.13 36.59 6.86 -3.67 0.000* 1.859 0.17
Testanxiety - 45.35 10.28 49.66 8.39 -2.20 0.030* .202 0.65
Fearofnegativeevaluation - 21.04 5.77 23.59 5.47 -2.20 0.030*  0.102 0.75
Fourth grade
FLCAS N 98 Female(n= Male T &P Values Levene’sTest
57;58.2%) (n=41;41.8 %)
- M Sd M Sd t P F P
Fearofnegative evaluation - 21.93 5.92 24.24 6.24 -1.86 .065 0.393 0.53
MannWhitneyU
Overallscale N Meanrank Sum of ranks U Z P
Female 57 4412 2515.00 862.000 -2.20 0.027*
Male 41 56.98 2336.00 - - -
Levene’stest  F=5.205 P<0.05
Communicationapprehension N Meanrank Sum of ranks U Z P
Female 57 42.87 2443.50 790.500 -2.72 .006*
Male 41 58.72 2407.50 - - -
Levene’stest  F=4.540 P<0.05
Test anxiety N Meanrank Sum of ranks U Z P
Female 57 46.27 2637.50 984.500 -1.32 0.185
Male 41 53.99 2213.50 - -
Levene’stest  F=8.796 P<0.05

slight level of increase was found, particularly in terms of
both overall FLACAS and dimensions of communication
apprehension and fear of negative evaluation. As for the
dimension of test anxiety, a slight decrease wasobserved
in the fourth grade.

Therefore, it can be reported that no changes seem to
occur between a foreign language learning and anxiety
depending on long-term effects. It appears to be relatedto
some factors leading to anxiety in foreign language
learning. High expectations from students studying
English Language and Literature come first among the
factors that may not only be ineffective but extremely
discouraging as well although foreign language students’
positive expectations for their own performance are
important predictors of their future success (Daley et al.,
1999). Because they are going to be professionals who
will be expected to use the target language properly,
efficiently and fluently.

Sener (2015) claims that high level of anxiety is a
generalproblemofTurkishEnglishlanguagelearners
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who cannot speak in front of others although they know
English grammar well due to their being less motivated,
not having enough self-confidence or practice to speak in
English.Additionally, some other factors like lack ofeffort,
lack of motivation, poor language learning habits and low
ability in language learning (Schwarz, 1997) seem
tobethereasonforanxietyand failure. ltshouldbe noted that
a teacher plays an important role in student learning
choices, experiences and in making learning meaningful
to students (Wright et al., 1997). It isteachers’ duties that
should detect the cause of foreign language anxiety and
try to help their students, or create theaffectiveclassroom
environmentsothat their learners would learn to
communicate rather than fear thelanguage
(Chaokongjakra, 2013).

However, the results in this study may not be sufficient
to provide in-depth insights into students’ foreign anxiety
levels. To this end, further both qualitative and
quantitative studies with large samples using participants
whostudyEFLdepartments of differentuniversitiesmay
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be conducted concurrently. A set of meta-analytic studies
on the sources of foreign language anxiety in Turkish
students may be conducted. As Sener (2015) claims
developing the speaking and listening skills of foreign
language learners are always neglected in Turkey. For
this reason, many universities and private high schools
hire foreign native speakers of English in their English
departments to overcome students’ communication
difficulties and anxiety problems (Senel, 2012).

Therefore, the main purpose of the EFL teaching in
Turkey should be based on the development of the four
skills rather than instilling strict grammar rules on
students. In this vein, interviewing students about their
sources of concerns is recommended in order to reveal
whether it is related to their professional expectations or
not. Looking into the relation between language
proficiency of the graduates and their anxiety levels may
also be recommended whether students who gainedmore
skills in L2 are still anxious, or whether they are more or
less anxious compared to other students.
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